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SECTION II 
 

CURRICULUM  
 
 

18. ACCOUNTABILITY PRINCIPLES 
The NSTU believes in the accountability of public education. Any accountability model must 
adhere to the following principles: 
(a) An effective accountability model 

(i) is based on shared responsibility. 
(ii) recognizes that each partner (government, school boards, teachers and administrators, 

parents/guardians and students) has a responsibility to be accountable for those aspects 
of education over which it has control and jurisdiction. They also have a responsibility 
for working collaboratively so that the system as a whole operates well. 

(iii) reflects the multiple goals of public education. 
(iv) acknowledges that the public has a right to know how well the education system is 

meeting its goals. Parents/guardians have a right to comprehensive information about 
their child’s progress. 

(v) fosters trust in the education system and promotes improvement. 
(vi) acknowledges that there is a standard of practice for both conduct and competence. 
(vii) respects the autonomy of professionals to establish and uphold professional standards 

of conduct and competence. 
(viii) accepts the central role of quality classroom based assessment using a broad range of 

indicators to demonstrate student learning. 
(b) Within this model of educational accountability, teachers are responsible for knowledge, 

decisions, working collaboratively, maintaining currency and engaging in ongoing 
professional learning. 

(c) Within this model of educational accountability teacher organizations are responsible for 
developing programs to assist teachers in pursuing their professional learning, establishing 
and promoting standards of professional practice and responding to concerns relating to 
teacher competency. 
Reference: Resolution 2004-121; Reaffirmed Provincial Executive, February 2011 

 

19. ANTI-HOMOPHOBIA, ANTI-TRANSPHOBIA AND ANTI-HETEROSEXISM 
(a) The NSTU advocates for an educational system that is safe, welcoming, inclusive and 

affirming for people of all sexual orientations and gender identities/expressions. 
(b) The NSTU believes: 

(i) That the role of educators is critical in creating positive societal change to address the 
realities of sexual minority issues for students, families and members; 

(ii) That an assumption of heterosexuality as being the only sexual orientation throughout 
the school system denies sexual minority students and same-gender parented families 
affirmation and accommodation; 

(iii) That sexual minority and Transgender students, staff and same-gender-parented 
families have the right to: 
a. Be free from harassment, discrimination and violence; 
b. Be treated fairly, equitably and with dignity; 
c. Self identification and freedom of expression; 
d. Have their cultures and communities valued and affirmed. 

  



page 2 (Policy Review 2017) Section II – Curriculum 

(iv) That efforts must be made to ensure that education prepares young people to develop 
open, pluralistic and democratic societies, free of discrimination or aggression based on 
sexual orientation and gender identity/expression. 

(c) For anti-homophobia, anti-transphobia and anti-heterosexism education to become 
effective: 
(i) Educators must accept their responsibility to educate themselves and to reflect upon 

their own attitudes and behaviours in modeling respect, understanding and affirmation 
of diversity. 

(ii) Educators have a responsibility for the elimination of homophobia, transphobia and 
heterosexism in the working and learning environment. 

(iii) Curriculum must include positive images and accurate information about history and 
culture which reflects the accomplishments and contributions of sexual minority and 
transgender people. 

(iv) Educators must take actions to make educational sites safe for sexual minority and 
transgender staff, students and parents, and those who are perceived to be so by: 
a. Treating everyone with respect and acceptance; 
b. Using language that affirms all sexual orientations gender identities/expressions and 

not using disparaging remarks or language that implies one sexual orientation or 
gender identity is superior to another; 

c. Challenging staff, students and parents who continue to display prejudice on the 
basis of sexual orientation or gender identity/expression; 

d. Developing an action plan to use in the event of an incident of discrimination or 
harassment and/or violence; 

e. Never making assumptions in the matter of sexual orientation and gender identity 
expression; 

f. Making a commitment to confidentiality in the event of a disclosure of sexual 
orientation or gender identity/expression; 

g. Not assuming the superiority of heterosexuality or CIS-gender experience. 
(v) Schools and school systems must adopt anti-homophobia, anti-transphobia and anti-

heterosexism policies and recognize that homophobia plays an integral role in bullying 
and harassment in school. 

(vi) Sexual minority and transgender students must have the right to counselling that is 
supportive, affirming and free from efforts on the part of counsellors to change their 
sexual orientation and/or gender/expression identity through the use of or the referral 
to aversion, reparative, or conversion therapies. 

(vii) Member preparation programs must include: 
a. Knowledge, awareness and affirmation of those who identify as transgender or 

belonging to a sexual minority; 
b. Strategies, lesson plans and curriculum that assist members in addressing sexual 

minority or transgender issues in classrooms and schools. 
(viii) Educators must have access to professional development programs, which provide 

assistance in addressing sexual minority and transgender issues in classrooms and 
schools; 

(ix) Educators must be made aware of sexual minority and transgender policy at the Union, 
provincial, and school board level. 

(d) The NSTU declares itself to be an anti-homophobia, anti-transphobia and anti-heterosexism 
organization which: 
(i) promotes equity and inclusiveness for all individuals in the workplace; 
(ii) recognizes student and member diversity and the goals of anti-homophobia, anti-

transphobia  and anti-heterosexism in the selection of its priorities and programs; and  
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(iii) promotes anti-homophobia, anti-transphobia and anti-heterosexism education. 
(iv) develops and supports regular professional development opportunities for all of its 

members; 
(v) supports the development of  Gay-Straight Alliance as positive forces in schools; and 
(vi) actively supports the development of inclusive policy by other educational stakeholders; 
(vii) protects its members who, by reason of active involvement in sexual minority and 

transgender educational issues, become vulnerable to institutional backlash. 
(e) The NSTU believes that all educators and students of all gender identities and gender 

expressions have a right to a safe work/school environment.  To that end the NSTU believes 
that: 
(i) All staff and students have the right to safe restroom facilities that they are comfortable 

using and correspond to their gender identify. 
(ii) Transgender and gender non-conforming staff and students have the right to be 

addressed by a name and pronoun corresponding to their gender identity. 
(iii) All staff and students have a right to privacy, that the transgender status of transgender 

and gender non-conforming staff and students is considered confidential, and that 
transgender and non-conforming students and staff have the right to share, discuss, and 
express their gender identity and gender expression as well as the right to decide when, 
with whom, and how much private and personal Information to share. 

(iv)  All staff and student dress codes should be flexible and gender-neutral and that staff 
and students should not have to choose between 'male' and 'female' clothing. 

(v) All staff have the right to be addressed without having gender prefixes assigned to their 
names. 
Reference: Resolution 2004-NB1, Amended 2009-NB1; 2011-11, Amended 2014-50 

 

20. ASSESSMENT POLICY 
The Nova Scotia Teachers Union believes that teacher-developed and teacher-administered in-
house evaluation instruments are the most effective and accurate means of assessment of 
student achievement. The NSTU supports the position of the Canadian Teachers’ Federation 
that the primary purpose of student assessment is to support student learning and that 
classroom teachers have the primary responsibility for assessing and evaluating student 
achievement. 
 
The NSTU firmly believes that provincial standardized tests are not intended, nor should they be 
used, for the purpose of teacher evaluations. 
(a) The NSTU does not support the administration of provincial exams; however, the 

organization recognizes the authority of the Department of Education to implement 
assessment measures. 

 (b) The Department of Education should use of  Provincial assessments exclusively as a tool to 
inform instruction and support student learning. 

  (c) Regional school boards should use assessment exclusively as a tool to inform instruction and 
support student learning. 

(d) The NSTU believes classroom teachers from across the province should be involved in a 
primary way with the design, implementation and marking of all provincial assessments. 

(e) The Department of Education should report exam marks only on a provincial and board-by-
board basis. The compilation of scores on a school-by-school or student-by-student basis 
must not be permitted.  

(f) The Department of Education must define, adopt and clearly communicate a curriculum 
implementation model. Such a model must clarify the components such as pilots, field tests 
and their necessary evaluation. 
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(g) The administration and marking of the student’s exam should remain the prerogative of the 
classroom teacher who has taught the course to the students. 

(h) The Nova Scotia Teachers Union accepts the Policy on Assessment and Evaluation authored 
by the Canadian Teachers’ Federation. 
Reference: Resolution 2001B; Reaffirmed 2004-97; 2011-16 

 

21. CENSORSHIP 
(a) The NSTU recognizes the student’s right of free access to different types of learning materials. 

The local school board should recognize the right of members, librarians and administrators to 
select books and other learning materials in accordance with current trends in education and to 
make them available in the schools.  The NSTU further recognizes that there should be a 
procedure for reconsideration of materials in accordance with local school board policy. 

(b) The right of the member to use for instruction any books or other learning materials 
prescribed by the Department of Education is fully supported. 

(c) The wide-ranging diversity of some communities suggests that the values and morality of 
educationally sound material, no matter how judiciously selected, may be challenged by 
parents/guardians or students. 

(d) Complaints can be dealt with individually and fairly by using the following procedure: 
(i) the concerned parent/guardian and/or student should be granted an in-school interview 

with an administrator and the subject teacher or department head where the value of 
the book or other learning materials in question can be explained and criticisms of it can 
be heard; and 

(ii) if the interview has not resolved the person’s objections, an alternate book or other 
learning materials of comparable importance and difficulty can be requested by filling 
out a form devised by the local board. 
Reference: Resolution 2001-41; Reaffirmed 2004-99; Amended 2011-18 

 

22. COMPREHENSIVE MATERIALS FOR FRENCH MEMBERS 
All members, including French Core, Immersion or French First Language should have access to 
comprehensive materials, including texts and library resources. 

Reference: Resolution 99-59; Amended 2004-100; Reaffirmed Provincial Executive, February 2011 
 

23. COUNSELLORS  
(a) TEACHING POSITION 

The position of school counsellor, or the equivalent duties, is a teaching position and, as 
such, those duties must be performed by a member. 
Reference: Resolution 2000-18;  Reaffirmed 2004-117 

 

(b) FULL-TIME GUIDANCE 
There should be a full-time Guidance Counsellor in every school in the P-12 public education 
system in Nova Scotia 
Reference: Resolution 2006-33; Amended 2011-19 

 

(c) RATIO 
A guidance counsellor’s responsibility should not exceed a ratio of 1 counsellor to 400 
students. 
Reference: Resolution 2006-36, Amended 2012-6 

 

(d) PROGRAM DELIVERY 
Guidance Programs should be delivered by trained Guidance Counsellors. 
Reference: Resolution 2006-37 
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24. CURRICULUM POLICY 
(a) The NSTU believes that the Department should: 

(i) provide clear outcomes for all grade levels; 
(ii) provide suitable materials that allow schools to provide programs suited to the 

student’s level of development; 
(iii) provide adequate staff, facilities and equipment in schools; 
(iv) provide specialists programming for such areas as Guidance, Art, Music, Technology 

Education, Family Studies, Teacher-Librarians, Physical Education, French and other 
areas as appropriate; 

(v) provide extensive in-service programs designed to assure that all school grades become 
a true continuum from elementary to high school; 

(vi) assure that the final year before entrance to a high school credit system becomes a 
genuine transition to the high school model. 

(vii) provide a minimum of a one day in-service to all teachers when introducing a new 
report card. 

(b) The NSTU believes that the credit system should not be introduced in the grade nine level. 
(c) The NSTU believes that adequate financial support for program changes must be assured 

before any introduction and implementation of such changes. 
(d) Decisions regarding choices of materials that support the curriculum should be made by 

licensed teachers. 
(e) The introduction of any new program or changes to present programs should be supported 

by appropriate supplies and professional development before implementation of the 
program. 

(f) As new curriculum is introduced to a particular grade level, teachers involved must receive 
the necessary resources/support in order to implement the program appropriately. 

(g) Teachers of combined classes should receive the necessary resources / support for all grade 
levels in order to implement the program appropriately. 
Reference: Resolution 2001-44, 2002-41, 2002-43, 2003-30; Amended 2004-101; 2011-20; 2013-65 

 

25. CURRICULUM STANDARDS AND GUIDELINES 
(a) Although the establishment of curriculum standards and guidelines is the responsibility of 

the Department of Education, teachers should have direct input in the establishment of 
provincial curriculum guidelines through NSTU nomination of committee members. 

(b) It is the responsibility of each individual member to be fully aware of and conversant with 
the particular sets of guidelines and other Departmental publications that are of direct 
concern to his/her teaching situation.  

(c) Guidelines established by the Department of Education should be as specific as the diversity 
of the Nova Scotia school population will permit. 

(d) Members should, as part of their professional responsibility, bring to the attention of the 
Department any concerns they have with Department publications or guidelines. 
Reference: Resolution 2001-54; Reaffirmed 2004-102; Amended 2011-21 

 

26. DISTANCE EDUCATION  
Quality public distance education programs must be carefully designed, planned, implemented 
by NSTU members and adequately funded. Successful implementation of public distance 
education requires that: 
(a) Adequate resources and inservicing are available for public distance education teachers. 
(b) The NSTU support teachers engaged in providing public distance education. 
(c) NSTU members holding valid teacher certification exclusively are engaged in providing 

public P-12 distance education. 
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(d) Support a network of public distance education teachers so as to provide for discussion, 
exchange of ideas and mutual support. 

(e) The NSTU inform the public of issues regarding public distance education. 
(f) The NSTU monitor the growth of public distance education in the province. 

Reference: Resolution 2001-42; Reaffirmed 2004-103; Amended 2011-22 
 

27. GLOBAL EDUCATION 
(a) Global education is a perspective that underlies and shapes the teaching and learning 

processes in schools. 
(b) Through global education, learners develop critical understandings of global issues, as well 

as the skills to enable them to address those issues. 
(c) Through global education, learners acquire values that give priority to ecological 

sustainability, global interdependence, social justice for all the world’s people, peace, 
human rights, and globally beneficial process of economic, social and cultural development. 

(d) Through global education, learners are enabled to develop the will and ability to act as 
mature, responsible citizens with a commitment to create positive futures for themselves, 
their communities and the world. 

(e) The NSTU believes members should be supported by all partners in education in their 
continuous efforts to bring a global perspective to Nova Scotia classrooms. 
Reference: Resolution 2001-45; Reaffirmed 2004-104; Reaffirmed Provincial Executive, February 2011 
 

28. INTEGRATION AND INCLUSION 
(a) A caring society provides education for all children who are able to benefit from education 

services.  
(b) Children with special physical, intellectual or emotional needs benefit from learning in the 

most enabling environment, characterized by flexibility, responsiveness and support. 
(c) While regular classroom placement may best serve many exceptional children’s needs, it is 

recognized that self-contained classrooms and other environments may be the most 
appropriate short and long-term placement options for some children. 

(d) Ongoing, specially-designated and substantial funding should support the integration of 
exceptional children. Each school board should be accountable both to the Department of 
Education, which has responsibility for providing the funds, and to the public it serves. 
Sharing of human and material resources among school districts should be encouraged. 

(e) Funding should be based on actual audited costs, be long-term in its scope, and, most 
importantly, adequate to the challenge of successful integration. 

(f) To allow for maximum success for teachers working with integrated, exceptional children, 
teachers should receive the support services they deem necessary to provide a positive 
learning environment. 

(g) Successful integration is achieved when a child’s educational program and environment 
further his or her cognitive, physical and affective development. The process of integration 
should ensure the rights of all children to an appropriate education and an equitable 
distribution of resources among all students. 

(h) Programs for students with special needs require allocated funds and teachers for “life 
skills” curriculum. 

(i) The NSTU endorses the Council of Atlantic Provinces Teacher Organizations (CAPTO) Policy 
on Inclusion. 
Reference: Resolution 2001-43; 2002-45; Amended 2004-105; 2011-23 
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29. INTELLECTUAL PROPERTY 
The NSTU believes that intellectual property created by the member must remain the property 
of the member. 

Reference: Resolution 2002-76; Reaffirmed 2004-106; Reaffirmed Provincial Executive, February, 2011 
 

30. (a) LABOUR HISTORY 
The teaching of the Labour History of Canada shall be encouraged in the junior high school’s 
social studies curriculum. 

 

 (b) HISTORY, CANADIAN 
The NSTU supports the inclusion of Canadian history in the public school system. 
Reference: Resolution 2001-35, 2002-48; Reaffirmed 2004-107; Reaffirmed Provincial Executive, 
February 2011 

 

31. LANGUAGE OF INSTRUCTION AND STUDY 
The NSTU supports Article 23 of the Canadian Charter of Rights and Freedoms. 

Reference: Resolution 2001-47; Amended 2004-108; Reaffirmed Provincial Executive, February 2011 
 

32. LEARNING RESOURCES 
(a) Learning resources should support and be consistent with the general educational goals of 

the Province and the school board, as well as with the aims and objectives of individual 
schools and specific courses. 

(b) Learning resources should meet high standards of quality in factual content and 
presentation. 

(c) Learning resources should be appropriate for emotional development, ability level, learning 
style and social development of students. 

(d) Learning resources should help students gain an awareness and understanding of our 
pluralistic society and the contributions of its members. 

(e) Learning resources should motivate students to examine their own attitudes and behaviours 
and to comprehend their own duties, responsibilities, rights and privileges as participating 
citizens in our society. 

(f) The NSTU opposes any arbitrary or unilateral addition or removal of learning materials or 
units of study. 
Reference: Resolution 2001-48; Amended 2004-109; Reaffirmed Provincial Executive, February 2011 

 

33. MULTICULTURALISM 
(a) Schools of Nova Scotia reflect a pluralistic, multi-ethnic society, which influences the 

teaching/learning styles represented in our schools. 
(b) The values and behaviour patterns present and presented in our schools differ among 

cultural groups. 
(c) Citizens in a democratic society need ethnic and cultural literacy (adequate understanding of 

ethnic groups, ethnicity and culture). 
(d) Members, because of their role in society, have a major responsibility to contribute to the 

development of ethnic and cultural understanding. 
(e) The curriculum should provide students with continuous opportunities to develop positive 

self-identities. 
(f) The curriculum should recognize the ethnic and cultural diversity of students within the 

school community. 
(g) The curriculum should describe the development of Nova Scotia and Canada as a multi-

faceted society. 
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(h) The curriculum should explore and clarify ethnic and cultural alternatives and options within 
Nova Scotian and Canadian society and make maximum use of local community resources. 

(i) School policies and procedures should foster positive multi-ethnic interactions and 
understandings among students, teachers, administrative and other support staff. 

(j) The NSTU shall foster and stimulate a higher level of member awareness and a deeper 
understanding of the relationships between social behaviour, learning styles and ethno-
cultural differences and their implications. 

(k) Information shall be provided to members about the implications of multiculturalism in 
Nova Scotia and about services, programs, materials and developments relating to 
multiculturalism. 

(l) The NSTU shall encourage and promote the cooperation of members with organizations, 
groups and individuals involved with multiculturalism. 

(m) The NSTU encourages the development of a curriculum that reflects the ethno-cultural 
similarities and differences within the province. 

(n) The NSTU promotes an anti-homophobic, anti-heterosexist, anti-sexist and anti-racist 
approach to educational strategies, materials and attitudes within the provincial schools. 

Reference: Resolution 2001-46; Amended 2004-110; 2011-24 
 

34. NEW CURRICULUM — PROFESSIONAL DEVELOPMENT 
The NSTU supports the principle of professional development for members prior to and during 
the implementation of new curriculum. 

Reference: Resolution 2003-36; Amended 2004-111; Reaffirmed Provincial Executive, February 2011 
 

35. NON-CORE PROGRAMS — DEPARTMENT OF EDUCATION STANDARDS BE 
ESTABLISHED 
The NSTU shall seek to ensure that a Department of Education standard be established and 
maintained regarding non-core programs at all levels. This must include the provision for 
instruction by qualified professionals who are NSTU members. 

Reference: Resolution 99-56; Reaffirmed 2004-112; Reaffirmed Provincial Executive, February 2011 
 

36. OUTCOMES-BASED RESOURCES 
The NSTU urges the Department of Education and school boards to ensure the development and 
implementation of outcomes-based resources across the curriculum. 

Reference: Resolution 99-60, 2000-25; Amended: 2004-113; 2011-25 
 

37. PEACE EDUCATION 
(a) Peace is not merely the absence of war. 
(b) The pursuit and attainment of peace is initially the responsibility of each individual person 

and is a special responsibility of members. 
(c) The pursuit of peace is inextricably bound to the issues of human rights, a more equitable 

international economic order, preservation of the environment, individual and collective 
security, and disarmament. 

(d) To be genuine and lasting, peace must be shared equally by all the peoples of the world. 
(e) Violence and the abuse of power are never to be used to solve conflicts. 
(f) Children have the right to live, grow and develop in a world free of war and the threat of 

nuclear destruction. 
(g) The NSTU endorses the principle of worldwide nuclear disarmament and the reduction of 

other armaments. 
(h) World peace and individual freedom are both rational premises and viable objectives for 

education. 
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(i) Educators should provide leadership in supporting the concept of global understanding and 
peace. 

(j) Justice, mutual respect, and a respect for differences can be taught and learned. 
(k) Students must be assisted in acquiring skills to make choices related to world concerns. 
(l) Peace education must concern itself with teaching cooperation at all levels. 
(m) A most urgent task of public education is to provide our young people with the knowledge, 

understandings, attitudes, skills and powers to transform our earth into a world beyond war 
and to live fully and authentically in this world of peace, democracy and justice. 

(n) Funds must be made available from public sources for the school system to undertake 
changes in structure and curricula, to educate the youth of our country, to believe they have 
a right to live in peace and to give them the skills to achieve this end.  

(o) Rules, decision-making procedures, interpersonal relationships, discipline and other 
institutional features of the school should foster cooperation, non-violent conflict 
resolutions, and responsibility for the school environment.  

(p) In planning peace education activities in schools, members and other persons responsible 
for peace education should consider, among other things, the following matters:  
(i) inclusion of studies of nuclear weapons, the arms race and its connection to world 

hunger and poverty, the history of international disarmament negotiations, broad social 
and political studies including multiculturalism and racism, and protection of the 
environment as aspects of peace education;  

(ii) developing skills of mediation and other forms of non-violent conflict resolution;  
(iii) finding a balance between special peace studies and integrating education for and about 

peace within the regular curriculum.  
Reference: Resolution 2001-49; Amended 2004-114; Reaffirmed Provincial Executive, February 2011 

 

38. QUALITY EDUCATION 
  

Principles 
 
Learning Culture:  There exists a responsible, reflective and interactive learning environment: a 
combination of beliefs, attitudes, and practices which recognizes the intrinsic value of learning 
and is shared by members of the community. 
 
Equity:  All students have fair and just access to a full range of quality programs and services 
needed to succeed in life. 
 
Range of Voices:  Recognizing the pluralism of our world, public education provides programs 
and activities that reflect the diversity of all students as well as the distinctiveness of each 
student. 
 
Relevance:  Public education offers a spectrum of relevant, meaningful programs and activities 
which respect individual values and reflect Canadian society. 
 
Entrepreneurship and Artistry:  Creativity, imagination, ingenuity, and risk-taking are valued and 
encouraged. 
 
Quality Relationships:  A caring and nurturing approach to education ensures that all 
participants are treated with respect and dignity. 
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Program 
 

Breadth of Curriculum:  All students have access to a multi-dimensional curriculum. 
 
Curriculum includes program supports such as library, guidance, and other services including 
those for students with special needs.. 
 
As well, curriculum is sufficiently flexible to support interdisciplinary linkages. 
 
Global Perspective:  Curriculum has a global perspective that recognizes interdependency, 
sustainability, tolerance, and understanding as crucial to the development of our world.  
Curriculum fosters culturally, economically, environmentally, politically, and socially responsible 
citizens. 
 
Language of Delivery:  Curriculum is available in either official language and addresses the needs 
of First Nation peoples and linguistic minorities where numbers warrant. 
 
Variety of Resources:  Curriculum is delivered using an appropriate selection of human, physical, 
and technological resources. 
 
Life Preparation:   Curriculum has exploration opportunities that allow the student to evaluate 
and choose an effective life path. 
 
Participants  
 

The Student:  All students making an effort are assured of some success every day.  Students 
who are unable or unwilling to take responsibility for their learning receive support and 
intervention.  Public education provides each student the opportunity for the following. 

 Intellectual Development – The student is able to develop the knowledge, skills, and 
attitudes necessary for lifelong learning. 

 Personal/Social Development – The student is able to develop the self-confidence to 
learn from success and failure, have respect for and understanding of others, and 
take responsibility for personal actions. 

 Lifework Planning – The student is able to develop an understanding of the 
relationship between an ongoing education and economic and personal well-being. 

 
The Educator:  Educators are integral components of the learning culture, have a sound 
philosophical base, and participate in ongoing professional development.  Educators are 
designated as the following. 

 Professionals – Educators are informed individuals who consistently improve their 
teaching within an atmosphere of collegiality.  Educators adhere to their 
professional code of ethics and, as individuals, are principled, open-minded, and 
reflective practitioners.  Educators are enthusiastic lifelong learners committed to 
personal and professional growth.  Educators value teaching and the student. 

 Managers of Learning Environment – Using appropriate technology and methodology, 
the educator is the primary manager of the learning environment.  Program 
planning and implementation occur in collaborative, cooperative settings. 

 
The Parent/Guardian:  The student’s home environment is critically important.  
Parents/guardians are responsible for providing a healthy environment supportive of teaching 
and learning. 
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The Community: Educators, students, board members and representatives of government 
agencies, business, labour and the general public value and support education and work 
together to assure the continual improvement of public education.  Open dialogue ensures that 
the community is involved in and responsive to educational goals. 
 
Parameters 
 
Environment:  Educational sites are safe, healthy and pleasing environments conductive to 
learning and teaching. 
 
Time and Place:  Educational sites are flexible with respect to time and place in order to 
capitalize on a variety of teaching and learning opportunities. 
 
Leadership:  Leadership reflects the principles of sound vision, shared decision making, and 
public accountability with a commitment to continuous improvement and ongoing professional 
development. 
 
Funding:  Education programs in Nova Scotia are free to students in levels Primary to Twelve and 
publicly funded.  Affordable fees shall apply to students enrolled in the Nova Scotia Community 
College. 
 
Our Beliefs 
It is the belief of the Nova Scotia Teachers Union that each individual has the capacity to learn.  
Learning is a personal, lifelong process vital to both the individual and social well-being of every 
citizen. 
 
The NSTU believes that educators recognize and value the richness and complexity of each 
learner’s abilities.  Educators nourish the desire to learn and provide opportunity for each 
student to realize their learning potential. 
 
The NSTU further believes that public education is a community-shared responsibility.  
Appropriately supported, public education through its diversity provides the optimal learning 
environment. 
 
Our Mission 
Public education cultivates in the learner the knowledge, skills, and attitudes necessary to be an 
effective citizen; to participate in the workplace; to be a lifelong learner; and to have a fulfilling 
life.  
 
Our Vision 
Public education values the multiple intelligences and complexity of each member of society.  
The NSTU’s perspective of public education is defined in terms of principles, program, 
participants, and parameters. 

Reference: Resolution 2001-52; Reaffirmed 2004-115; 2009-114; Amended 2011-26 
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39. PROFESSIONAL SUPPORT  
The NSTU supports the principle of having more professional staff support at all school levels. 

Reference; Resolution 2003-35; Amended 2004-116; Reaffirmed Provincial Executive, February 2011 
 

40. STUDENT PROJECTS — POSTER CONTESTS 
(a) Cooperation, not competition, shall be fostered in visual arts programs in Nova Scotia’s 

elementary schools.   
(b) Poster contests within schools should be solely on a voluntary basis. 
(c) If prizes are to be presented, they should be for the use of the whole school. Recognition for 

individual students should be by way of certificates of participation. 
(d) Contests should be governed by recommendations under Student Projects: 

(i) Projects and activities sponsored by community or corporate groups should be 
compatible with the school/board/Department of Education curriculum. 

(ii) Activities should allow for the active participation of all students within the
 classroom. 

(iii) All students participating in the activity should receive certificates of participation
 if they are available. 

(iv) The activity should be relevant to the age and interests of the intended participants. 
(v) The activity should enhance the self esteem of the student. 
(vi) If prizes are to be awarded they should be for the use of the whole school. 
(vii) Activities which do not fall within the parameters of curriculum should not be

 compulsory. 
(viii) Students should be made aware of opportunities presented by projects outside the 

curriculum and be permitted to participate if they so desire. 
(ix) Students should not be compelled to enter competitions. 
Reference: Resolution 2001-50; Reaffirmed: 2004-118; Reaffirmed Provincial Executive, February 2011 

 
 

41. SCHOOL BOOK BUREAU FUNDING ALLOCATION 
The NSTU believes that the School Book Bureau allotment should be flexible enough to allow 
schools to use up to 25% of their allotment for purchasing teachers resources outside of the 
School Book Bureau offerings. 
Reference: Resolution 2001-53; Amended: 2004-119; 2011-27 

 

42. TECHNOLOGY INTEGRATION PRINCIPLES 
The following are principles for technology integration in public schools and the Community 
College: 
(a) While technology tools can enhance the ability of members to deliver educational programs 

and enrich the educational environment for students when applied in a pedagogically sound 
manner, people are the most important resource in the teaching/learning process. 

(b) Technology should be used as a tool to improve the quality of student-teacher relationships 
and not to replace members. 

(c) Technology must be integrated into the school system with consideration for equity of 
opportunity for students and NSTU members. 

(d) All school boards and the Community College should articulate a vision statement and long 
range plan for the integration of technology into the curriculum. 

(e) Members require access to appropriate, comprehensive, flexible, and ongoing professional 
development opportunities in the effective integration of technology. 

(f) Developing and maintaining a technology-integrated school environment requires an 
increase in member preparation time. 
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(g) Members own what they create and are entitled to the protection of Canadian Copyright 
Laws. 

(h) In order to effectively integrate technology into the curriculum, every member requires 
access to a computer and an Internet connection both in the workplace and at home. This 
access is primarily the responsibility of the employer. 

(i) Technology infrastructure (hardware, software, consumables, technical support, 
professional development) must be in place prior to implementation of technology 
initiatives in order to achieve the intended curriculum/information technology outcomes. 

(j) Technology requires ongoing budget support for technicians, upgrading of hardware and 
software, and consumable supplies in order to be effective. 

(k) Technology maintenance and network administration are primarily the responsibility of 
board/ school technicians and not members. 

(l) The Nova Scotia school system must be protected from inappropriate corporate intrusion 
resulting from pressure to place technology in schools. 

(m) Audio and/or video recording or photography of members must be authorized by the 
member(s). 

(n) Any use, publication, posting, and/or distribution of any audio or video recording or still 
image must be authorized by the member(s) in the audio or video recording or still image. 
Reference: Resolution 2002-50; Reaffirmed 2004-120; Amended 2011-28; Amended 2015-32 

 


